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Overview and Introduction
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Introduction

Families’ involvement in their children’s learning directly and positively affects educational
outcomes. To meet the mandates of the No Child Left Behind Act of 2001, schools became required
to address family involvement in substantial ways. However, it is widely recognized that given the
constraints of limited time, funding, staffing and resources, involving parents in their children’s
education in ways that are effective and meaningful remains a challenge to schools.

How to use this toolkit

The Oregon Department of Education has compiled the Family Involvement Toolkit to assist
schools and districts in creating and supporting high quality family involvement programs.The
collection ofdocuments included in this toolkit was selected as representing themost effective and
innovative best practices strategies; these documents are referenced in Chapter 16.

The ODE recognizes that schools and districts are in varying stages of family involvement
development and implementation. As such, here are a few suggestions for using this toolkit:

� All readers: It is suggested that all schools and districts read Chapter 3, which outlines state
and federal mandates and policies, and includes the recommended Oregon Department of
Education Sample Parental Involvement Policy and important information on the
Continuous Improvement Planning process.

� Developing: Schools and districts that are developing or refining family involvement
programming are advised to review the entire toolkit. Successful family programs are
developedaccording to thoughtful and coherent practices: an understanding of the nature of
change and reform, purposeful program conceptualization, conducting a needs assessment,
the selection of best practices strategies to address each school/district’s unique needs, and
intentional evaluation practices. The toolkit offers strategies and insight to guide readers
through these multiple--and often complex--processes.

� Refining: Those with a deeper understanding of the context and challenges of family
involvement attheir sites may wish to review the research-based framework in Chapter 4,
then move on to chapters 5-10, which address specific types of involvement challenges,
barriers and strategies.

� Maintaining: Sites with comprehensive and successful family involvement programming
may be most interested in Chapters 14 and 15, “Tools” and “Resources.”

Oregon schools are serving an increasingly diverse population of students and families; throughout
the toolkit strategies and activities that meet the diverse needs ofall students and families are
presented.  Additionally, when implemented together as part of a system-wide family involvement
program, the strategies presented in this toolkit meet federal NCLB requirements for parental
involvement and state requirements for the Continuous Improvement Plan.

Oregon Department of Education,April 2006
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Guiding Questions

These bestpractice questions have significant impact because they can guide planning and
implementation of effective parent involvement. For whatever parent involvement activity or
practice, ask the following questions. Use your answers to assess whether that activity or practice
contributes to effective parent involvement.

1. How does this practice demonstrate the attitude that parents are owners of the schools? How
does it improve the working relationships with teachers, administrators, policymakers and the
community?

2. How does this practice yield new skills for parents that help improve schools and boost student
achievement?

3. How does this practice provide opportunities for the effective involvement of all parents,
especially those not typically at the decision-making table?

4. How does this practice bring about district level action that benefits all children?

5. How does this practice affect student performance directly or indirectly?

6. How does this practice affect the practice of teachers, principals or superintendent directly or
indirectly?

7. How does this practice improve the process of inclusive decision-making directly or indirectly?

8. How does this practice build confidence and inspire hope in public education?

(Best Practices: Questions to Guide Planning and Implementation)



___________________________________________________________________________
Oregon Department of Education● Susan Castillo, Superintendent of Public Instruction

255 Capitol Street NE● Salem, OR 97310 ● (503) 378-3600
-11-

Research on the Role of Family Involvement in Student Achievement

Families� meaningful involved in children�s education leads to positive academic outcomes.[1]
Students whose families are actively involved demonstrate increased educational gains; they
achieve higher grades, have better attendance, complete more homework, are better motivated, and
are less likely to be cited for disciplinary action.[2] Students of involved families are more prepared
for learning, are more likely to stay in school, and to attend post-secondary instruction at higher
rates.

Students are not the only ones to experience the advantages of family
involvement. Educators also accrue benefits when family
involvement is strong.[3] School staff gain important allies as parents
come to understand more about their schools and teaching and
learning in general. As interaction between school staff and family
members increases, schools become more aware of ways they can
build on family strengths to support children�s success. Schools with
strong family involvement also experience fewer complaints from

families about homework or the curriculum.[4]

Despite strong evidence that family involvement has significant benefits, many barriers to
involvement exist for both the school and families. Teachers often lack the time and opportunity to
work on family involvement. Staff misconceptions of families� abilities create barriers to strong
family involvement. In some schools, staff may feel that parents with limited educational
backgrounds are unable to promote their children�s schooling. Research solidly disputes this belief:
many low-income, poorly educated families support learning by frequently talking with their
children about school, carefully monitoring activities, and clearly transmitting the belief that
education is important.[5] Many families do not feel welcome in schools, especially those who
speak a language other than English. Other parents have bad experiences in school and feel unsure
about the value of their contribution. Some family
involvement programs require families to conform to
school practices, rather than training educators to
accommodate the cultures of or to incorporate the
views of parents. Finally, some families simply lack
the resources, especially time, to be more actively involved. When schools are aware of the issues
facing families, they can better design family involvement activities that address and overcome the
challenges that hinder families� involvement.

Inviting families into children�s education requires systemically changing our approach to
education. High performing districts understand the importance of actively engaging family and
community members as key partners. In these districts, leadership communicates a vision for
reform, listens for reactions, engages in conversations about family involvement programming, and
then refines the plan. By disseminating and educating parents and community members about
school quality indicators, districts foster open communication and stimulate public action. [6]

Research has identified several practices for successfully engaging families.[7] Through vigorous
outreach efforts, effective schools anddistricts seek to engageall families regardless of race,

A cultural mismatch between the
home and school environments can
often hinder family involvement.
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ethnicity, socioeconomic status, English language proficiency, migratory patterns and parental
educational background. By providing several different avenues for families to become involved,
schools are respectful of differences among families.[8] Schools that succeed in engaging families
from diverse backgrounds focus on building trusting collaborative relationships among teachers,
families, and community members. They deliberately targethistorically underrepresented parent
groups and communities, recognizing and respecting diverse needs and embracing a philosophy of
partnershipbuilt on shared power and authority.[9,10]Successful family involvement efforts
explicitlylink family activities to student learning goals.Lastly, effective schools and districts have
written policies that explicitly acknowledge the value and importance of parent and community
involvement.

Family and community engagement is a critical factor in districts’ successful closing ofthe
achievement gap.[11] In these districts, practitioners work on breaking down the barriers that exist
between the families and communities that often feel alienated by the school system. These districts
share a belief thatcollaborations with families and thecommunityfoster increasedlearning
opportunities.[12] Staff work with cultural minority parents and community members to help
children cope with any differences in norms noted between the home and school. In culturally and
linguistically diverse communities, effective communication between school staff and parents and
community members is essential. By translating written communications and providing translators
for conferences and meetings, these districts engage more families and communitymembers.[13]
Of final note, the strongest and most consistent predictors of parent involvement at school and at
home are the specific school programs and teacher practices thatfoster and supportparent
involvementbothat schoolandat home. [14]
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Chapter 2

Getting Started:
First Steps When Developing a
Family Involvement Program
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Developing a Family Involvement Program

Developing a successful family involvement program requires a deep understanding of each
school’s unique needs, knowledge of best practices, careful planning, staff and community buy-in,
and a commitment to the change process.Schools and districts should take the following elements
into consideration when developing, reforming and implementing family involvement programs. It
is important to have an understanding of each site’s family involvement needs, and a framework for
defining actions taken to address these needs. Sites should consider developing a logic model and
needs assessment prior to undertaking family involvementactivities. Time and buy-in are critical to
the success of any initiative. Successful programming necessitates buy in from all stakeholders
(including parents the program is intended to serve), as well as adequate time forimplementation.
Planning forsuccessful family involvement requires selecting programs, activities and strategies
that are effective, targeted and appropriate to the site and participants. Lastly, effective
programmingrequire both formative (periodic and ongoing) and summative (final oryear-end)
evaluation.

This section highlights relevant insight into critical elements of change practices.

15 UnderstandingsAbout School Change

When a school or community sets out to make significant changes in how it educates its children, thereare
no guarantees, no matter how desperately those involved may want them. What follows is a set offifteen
hard-won understandings to help schools and communities begin the task of rethinking theirschools. The
items representunderstandings about change,not a rigid sequence of steps to follow.
Following these understandings won’t ensure success, but it will make it more likely that genuineprogress
and ongoing improvement will become a reality.

Leadership is important, and must be nurtured.

A school, andthe community that surrounds it, can’t have too many leaders. It can have
too manybosses, too many people telling others what to do and how, or too many people
acting in unilateraland arbitrary ways. But not too many leaders--people with skill and
judgment, energy and expertise,who are respected by others.Leadership must be
identified in and come from every part of the school community. Early on, it isespecially
important that the superintendent and school board demonstrate leadership that helps
change to occur. Over the long run, many leaders will be needed at all levels, and active
encouragement and support needs to be extended to all who demonstrate leadership in the
changework.In districts undergoing significant change, a deliberate decision tocreate
diffuse or distributedleadership is particularly important so that the changes underway
stand a better chance of succeedingwhen key positional leaders, such as superintendents
or directors of instruction or principals, leave,as they surely will.For small schools,

distributed leadership also plays a key role in promotingstability as the staff grows and changes over time. It
also helps build and strengthen a culture ofcollaboration within the school.
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Successful change needs to be both visionary and concrete.

Bold visions are necessary, both toinspire and to stretch everyone’s thinking. At the same time,specific first
steps are necessary to get things going and to provide early successes that will help buildand sustain
momentum among the groups and individuals involved. Successful new experiencesprovide powerful
impetus for change.

Change needs to be both long term and systemic, and must involve all the keystakeholders from the start.

A new school is capable of significant change, and of being different, over the short run. It’s muchharder to
sustain a changed school over the long term. It requires a plan which covers several years,which is broadly
inclusive, which provides adequate resources to support the individuals engaged inthe change, and which
recognizes the need for attention to the entire system of schooling. The"system" includes those with legal
authority over the operation of schools district administrators,school board members, the state department of
education, for instance, and those who work inschools, such as teachers, principals, and support staff. It also
includes groups such as local teacherunionsand others in the community whohave an interest in the
schools. Most of all, it includes theparents and students the schools serve directly.
For change to be successful, every key group needs to be involved from an early point in theconversation.
No one likes surprises, and no one likes to have big changes presented to them as adone deal. Creating and
sustaining small schools will require changes in policy, practice, procedure,and routine from virtually
everyone, so everyone should have opportunities to be involved early in thediscussion and planning.

Change must be driven by local processes.

While serious change requires both "bottom-up" and "top-down" support, the process must be locallydriven,
for at least two key reasons. Doing so is respectful of and builds on local uniqueness. It alsosecures the
consent of those involved locally and who, in the end, will do most of the work and bemost affected by the
changes.

A plan, with specific first steps and clear benchmarks, provides necessary directionand valuableindicators
of progress.

The first steps need to be tied directly to the vision, small enough to be accomplished reasonablyquickly, yet
big enough to make a difference in the life of the school even though they are early steps.Benchmarks are
important because deep change takes a long time, and people need to be able to seethe progress they are, in
fact, making. A plan with locally developed benchmarks also helps to reduceuncertainty and tension along
the way.

Trust and teamwork are essential elements of change.

Change is deeply personal and often difficult for those involved,
and requires trusting relationships.Serious change also requires
collaboration, since virtually all aspects of a school community
areaffected. Creating a no-fault, problem-solving atmosphere
will build trust; viewing every step theschool takes as an
opportunity for collaboration will build teamwork. Only when
participants feel safeand free to acknowledge uncertainties and
take risks can they move forward with confidence.
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Be inclusive, and welcome newcomers.

In any change effort, newcomers will join the early group. Some will learn of the work and want tojoin in,
some will replace folks who leave, still others will be doubters or hesitant members of thestaff or school
community who decide to be a part of the effort. They should be welcomed eagerly,since they bring new
energy,fresh perspectives, and new skills to the group. They also need to learnthe specific components of
the changes underway, a brief history of the work, and the norms of theworking groups to which they
belong. Planning for newcomers from the beginning willmake theprocess of change much smoother.

Certain structural changes need to precede other changes.

Structures and procedures which promote broad-based dialogue and participation among keystakeholders
must be in place and working effectively to sustainother efforts. Plans can be made,benchmarks identified,
progress celebrated. Difficulties are certain to emerge in any change effort,and conflict is inevitable. When
structures are in place which allow for broad participation,difficulties can be addressed and conflicts aired
and managed.

Providing multiple entry points for change makes good sense, both for schools andthe people in them.

Schools have entered the change process from a number of directions: assessment, curriculum,planning
backwards, technological innovation, personalization, parent programs, and so on. Oncestructures and
processes are in place to foster inclusion and communication, schools can start wherehigh energy exists.
Individuals, too, can enter the process from a variety of places. Some teachers, forinstance, learn by trying
out new techniques in their classroom. For others, changing what they do inthe classroom will be the last
thing that happens; they need other ways into the process, helping tocreate a schoolwide system of
portfolios, developing an effective parent program, providingbackground reading for other staff, which
respect their styles and needs as well as move the schoolforward.

Focus and integration are keys to achieving deep change.

Schools are in some waysdrowning in initiatives; it’s not unusual for even a modest-size elementaryschool
to have twenty to thirty initiatives underway at a time. The challenge is to determine, out ofthe universe of
things itmightdo to improve student accomplishment, what the schoolwilldo, evenwhen that means letting
go of some other worthy endeavors. Many reforms have died because theyhave been too splintered or tried
for too brief a time. While change is not linear, and while a numberof change activities can and must go on
simultaneously, providing sufficient long-term focus andchoosing activities which complement one another
in a direct way are essential to sustaining theeffort. Recent research by the Chicago Consortium for School
Research entitledSchool InstructionalProgram Coherence: Benefits and Challengesprovides data to
support the common-sense notion thatinstructional coherence pays off in improved student learning.
(This article is available online at:
http://www.smallschoolsproject.org/research/research_teachlearn.html)

Change is resource hungry.

Everyone involved must understand that change will require substantial human and
capital resources,specifically time, support, expertise, dollars, and energy. On the
one hand, schools and districts maynever have quite enough resources to support
change efforts fully. At the same time, it is unfair toexpect that those most directly involved, particularly
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teachers, can or should carry forward the reformlargely on their own time. Resource needs
must be identified and commitments made to provide thoseresources at the beginning of the
effort. In many instances, substantial existing resources can andmust be reallocated; often,
additional resources must also be secured. In either case, the "cost" of notdoing so,in terms
of lost opportunity and, increasingly, lost children, is far greater.

Follow-up support is critical for changes in practice to take root.

Behavior change--whether it is changing a teaching method, a way of interacting with other teachersor
parents, of working in meetings, of assessing student work--requires time and opportunities forpractice,
feedback, and analysis. One-time events with no follow-up are rarely useful in supportingchange. Those in
positions to support the change need to stay in close touch with everyone involvedand provide resources as
they are requested whenever possible.

Schools must take the lead in conducting action research, setting standards, anddocumentingperformance.

Participating in action research makes it more likely that the school will remain in charge of its owndestiny.
It also promotes habits of inquiry, reflection, and caring among the staff, who in turn serve asmodels for
students. At the same time, the school has a responsibility to make clear its standards forstudent
accomplishment and what it intends to do to help students meet those standards. Sharing thestandards
widely, and documenting carefully the school’s efforts to help students meet the standards,will serve the
school well in the long run.Throughout the nation, states have established standards for student
performance. Many of the mostsuccessful new schools have used the school’s own language rather than the
state’s to describe whatthey expect of students, and what they are committed to ensure that students will
accomplish. Thisact of reframing the standards seems to havea powerful effect on a school’scommitment
(ratherthan compliance) to the standards it holds for students.

Unexpected events can help a school move forward more quickly.

Things won’t go according to plan. Sometimes, a real setback will occur, and plans will have to beadjusted.
Just as often, anunexpected opportunity will present itself: a new superintendent, a changein regulations, a
new staff member with some particular skills, an invitation to participate in a projectwith another school.
School communities that both recognize the opportunity for what it is and havethe courage to take advantage
of it can make unanticipated leaps forward. Being able to recognizesuch opportunities is directly related to
how clear a school is about its vision and what it needs to doto get there.

Embracing change as a central part of school life increases the likelihood of success.

One way of looking at change is as an event that occurs from time to time, something that a school"gears
up" for every few years. Such a view is sometimes described as a "unfreeze-change-refreeze" procedure.
Change is more usefully described as a continuing process that operates atmany levels on an ongoing basis.
This view recognizes change as a part of the school’s culture, and asproviding opportunities for continued
growth. Thinking about, planning for, implementing, analyzing,and revising changes that lead to improved
student accomplishment then become a central part of theschool’s responsibilities tostudents and parents.

(Small Schools Project)
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Getting Started

Assembling the Team

The first step to improving parent, family, and community involvement in your school isto
assemble a team composed of:

●Parents who represent any major groups at the school(i.e., parent-teacherassociation,
English-language learners, representatives of majority ethnicgroups),

●Federal programs staff (i.e.,Title I, Title IV, and Title VII),

●Community members and agencies,

●The principal,

●Teachers,

●Students(when appropriate), and

●District staff.

The team begins by assessing the current situation. Data can be collected by assigningtasks to the
team. The best decisions are made when data about the school informs theprocess so that a
comprehensive view is achieved. If your school has been involved in theComprehensive School
Reform Demonstration Program or another schoolwide reformprogram, this information may
already be compiled and should be reviewed prior tolaunching an entirely new effort. Once the
school has initiated an effort to look carefullyat information gathered about the status of
partnerships, priority areas can be identified,tasks assigned, and plans to evaluate progress can be
put into place.

Collecting Data

Begin by studying past and existing school partnership efforts.Evaluate your school’s progress thus
far.

Next, review the characteristics of the families in your school community. Ask questionssuch as:

●Is this a school with a high percentage of single-parent homes?

●Is this a school with many English language learners?

●Is this a school with a high mobility rate?
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●Are there many families where at least one parent is predominately in thehome?

● Is there a high percentage of homes where violence, abuse, addiction, physicalor mental
illness is present?

●What educational goals do families have for their children?

As a group, review the school’s achievement data and then translate it into a clear,easy-to-
understand report. Disseminate this information to parents and communitymembers asking them
what the school is doing well, where improvements need to bemade, and what contributions they
feel they can make to help the students succeed.

Using Data toMake Decisions about Priorities

Once information has been gathered about the status of the school, it can be used toanswer the
following questions:

●What are our school’s goals for improving our school, family, and communitypartnerships
over the next three years?

●How can we effectively involve families and the community in thedecision-making process?

●Do decision-makers have the appropriate research and training to makeinformed decisions?

●Do materials need to be translated?

● Do translators need to be provided at meetings?

●Does childcare need to be provided while parents attend meetings or volunteerat school?

● Should school personnel be making home visits? If so, how?

●Is student attendance a problem?

● What kind of support do teachers need?

● What are the achievement trends?

●How can outreach to families and the community link to the academic needsof the school?

● What do parents say about past successful events?

● What activities do parents feel would be most beneficial?
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● How can we most effectively use community resources?

(Supporting Parent, Family, and Community Involvement in Your School)

Looking atand into Family Involvement:The Process

Evolution of effective family involvementprogramming often begins with a logic model.  Once the
logic model has been discussed, the process moves to conducting a needs assessment.

What is a Logic Model?

A logicmodel can be defined as a series of connections that link problems and/or needs you are
addressing with the actions you will take to obtain your outcomes. The program activities should
target those factors that you have identified as contributing to the problem. Logic models are
frequently phrased in terms of “if-then” statements that address the logical result of an action.

Logic models convey very clear messages about the logic (i.e., theory) about why a program is
proposed to work. Sharing logic models early in the process with program staff as well as
community members is often a worthwhile activity. We have found that it helps to have a logic
model diagram of how and why a program should work.

The following two diagrams demonstrate the logic model process. The first gives an overview of
the process, and the second offers and example of a logic model developed around a particular
issue.

Graphic overview of a logic model.
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What is a Needs Assessment and Why Should WeDo It?

A needs assessment is a systematic process of gathering information about the current conditions of
a targeted area that underlie the “need” for an intervention.

A needs assessment allows you to:

●  learn more about suspected needs and to uncover new needs.

●  assess community resources that exist to ameliorate the problem.

●  obtain baseline data that can be monitored for changes over time.

●  gather support from stakeholders.
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How Do You Conduct a Needs Assessment?

There are eight steps to conducting high quality needs assessments.  Following these general steps
can be useful if your group members decide to conduct the assessment process themselves or if they
hire a professional.  Use these steps as the road map.

1) Set up an assessment committee or work group of members from your group to collect the
data. Be sure to include key stakeholders.

●  Identify roles for each committee member (e.g., gathering data, developing survey
questions, running focus groups, analyzing data, facilitating priority-setting session).

●  Document how key stakeholders (e.g., providers, clients, youth, etc.) are involved in the
assessment processes.

●  Document how diverse and hard-to-reach populations are involved.

2) Examine what data are currently available.  The data collection efforts should match the size
of the area in which you are interested. If you are interested in learning about a single high
school, national data will provide some context but will not be helpful in determining what the
real needs are of the school.

3) Determine what data still need to be collected by your group.  As you compile this
information and begin thinking about a data collection plan, you may want to consider common
needs assessment questions that are relevant to prevention initiatives:

●  What are the major problems/issues in your targeted area?

●  How important are these problems/issues to different sectors of the community (e.g.,
parents, youth, service providers, the faith community, policymakers, etc.)?

●  How prevalent are these problems/issues among the targeted population?

●  What community, individual, peer, family, and school risk factors in your area underlie or
contribute to these problems?

●  What factors in your community, families, or individuals protect people from these
problems/issues?

●  What resources already exist in the community that address the targeted problem?

●  How ready is the community to embrace strategies and actions to address the identified
problems/issues?
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4) Determine the best methods to gather the data and develop a data collection plan.  Get
people’s investment by explaining how the data will be used.

●  Invite a person from a new organization who may be resourceful in obtaining data to join
your group.

●  Consider “who” is making the requestfor the data. Many times, more “informal”
channels and extended relationships can be extremely valuable (e.g., the superintendent is
the neighbor of the coalition chair).

●  Offer to share your findings with the group/organization from which you are requesting
information.

●  Get “clout” on your team. People in influential roles can often get access to information
that may be otherwise difficult to obtain.

5) Implement the data collection plan.

●  Stay true to your data collection plan. If you must modify
it, have a logical reason for doing so.

●  Identify leaders in this process who are organized, good
planners, and responsible. It may be necessary to “check in”
with them to see how their tasks are progressing and if they
need some additional assistance.

●  Collect the data you will use and use the data you collect.

6) Analyze and interpret the data.  The complexity (or simplicity) of this task will depend on
how well you have formed your assessment questions and how much data you have to present.

●  Archival data often have a long time lag, so they may not be as current as you would like.
Therefore, don’t place too much emphasis on this type of data unless they are corroborated
by other sources of data.

●  Similarly, when confronted by conflicting information between archival data and more
subjective data (e.g., what people tell you in focus groups or on surveys), lean toward
placing greater emphasis on what local people say. After all, they have recent information
(personal observations and reports from others), they know the targeted area best, and in
most cases, they have less reason to be biased.

●  Interpretation of data can be tricky. Interpreting data can be difficult and is not an exact
science. In going through this process of interpretation, spend a lot of time asking “why”
questions, trying to determine why the data suggests certain patterns. Now is the time to
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convene your partners and key stakeholders to help make sense of the data.

●  The combination of data sources is necessary in order to get a complete picture of the
problem or issue. One single data source is difficult to interpret in isolation.  However,
multiple sources of both subjective and objective data add greater clarity to the problem,
increase accuracy in defining the problem, and instill confidence and common
understanding among program stakeholders.

7) Use those priorityfactors to develop goals and objectives and to select programs and
strategies to implement.  The information you collect in the assessment processes and the risk
factors you prioritize should provide a “road map”, guiding you toward the choice of the most
appropriate interventions.

(Getting to Outcomes 2004: Promoting Accountability Through Methods and Tools for Planning,
Implementation, and Evaluation)

Next Steps: Selecting the Right Strategies and Activities for a Successful Family Involvement
Program

Creating a successful family involvement program necessitates selecting programs, activities and
strategies that are effective, targeted and appropriate to the site and participants. The following
chapters of this toolkit contextualize family involvement around a research-based model, and
address effective family programs and strategies.
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Chapter 3

Federal and State
Requirements and Policy
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Federal Requirements: Overview of Parent Involvement Requirements in NCLB

Parental involvement is acritical requirement of NCLB.The reauthorization of the Elementary and
Secondary Education Act (ESEA), also known as the No Child Left Behind Act of 2001, requires

schools to involve parents and families in their
children’s education.The major NCLB parent
involvement requirements for schools and
districts occur in Title I, Title II, Part D, Title III,
Title IV, and Title V, Part A.

“Parent” includes a legal guardian or other
person standingin loco parentis (such as a
grandparent or stepparent with whom the child
lives, or a person who is legally responsible for
the child's welfare). “Parental involvement”
means the participation of parents in regular,
two-way, and meaningful communication
involving student academic learning and other
school activities,including ensuring:

●That parents play an integral role in assisting their child's learning;

●That parents are encouraged to be actively involved in their child's education at school;

●That parents are full partners in their child's education andare included, as appropriate, in
decision making and on advisory committees to assist in the education of their child; and

●The carrying out of other activities described in the law.

In carrying out the parental involvement requirements of this part, local educational agencies and
schools, to the extent practicable, shall provide full opportunities for the participation of parents
with limited English proficiency, parents with disabilities, and parents of migratory children,
including providing information and school reports in a format and, to the extent practicable, in a
language such parents understand. The law requires that parents be involved in an organized,
ongoing, and timely way, in the planning, review, and improvement of programs under this part,
including the planning, review, and improvement of the school parental involvement policy and the
joint development of the schoolwide program plan.

Title I—Improving the Academic Achievement of the Disadvantaged

1.Parent Involvement Policy for Schools and Districts

●Every district and every school using Title I funds must develop jointly with parents of
children participating in Title I programs a written parent involvement policy.
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●Parents must agree to the policy, and the district must distribute the policy to parents and the
community.

2.District Parent Involvement Policy

The parent involvement policy must detail ways the district will:

●Involve parents in developing district school improvement plans.

●Offer technical assistance and coordination to help schools plan parent involvement activities
to improve student and school academic performance.

●Build school and parent capacities for strong parent involvement.

●Coordinate and integrate parent involvement strategies with other programs, such as Head
Start, Reading First, Early Reading First, Even Start, Parents as Teachers, Home Instruction
Program for Preschool Youngsters, and limited English proficiency programs.

●Annually evaluate with parents the effectiveness of the policy in academically improving
district schools. The evaluation must include identification of barriers to parent involvement,
especially barriers to parents who are economically disadvantaged, disabled, have limited
English proficiency, have limited literacy, or belong to a racial or ethnic minority.

●Districts must revise the policy if necessary.

●Districts may establish parent advisory councils to provide advice on parent involvement
programs.

●They also may work with community-based organizations and businesses to develop parent
involvement activities.

●Districts receiving more than $500,000 in Title I funds must use at least one percent of those
funds for parent involvement activities.

●Parents of children served by Title I should help decide how funds are spent.

3.School Obligations

●Each school using Title I funds must write a parent involvement policy
jointly developed with, agreed to, and distributed to Title I parents.

●The policy must be made available to the community and updated
periodically.
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The school also must:

●Conduct an annual meeting for Title I parents to inform them about the policy, their rights
under Title I, and how they can be involved in the planning, review, and improvement of
Title I programs in the school, including development of this policy.

●Provide parents with timely information about Title I school programs, school curriculum,
assessments used by the school to measure student achievement, and proficiency levelsstudents
are expected to meet.

●Respond quickly to parent requests for opportunities to meet regularly and participate in
decisions about the education of their children.

●If parents are dissatisfied with the school’s Title I program plans, include parent comments in
the report to the school district.

4.School-Parent Compact

The school-parent involvement policy must describe how the school will develop jointly with
parents a school-parent compact for all children served by Title I. The compact must outline how
students, parents, and staff will share responsibility for improved student achievement and how
parents and the school will build and develop partnerships to achieve state expectations for
student achievement.

The compact must describe:

●The school’s responsibility to provide high-quality curriculum and instruction in a supportive
learning environment.

●Parents’ responsibility for supporting children’s learning, such as monitoring attendance,
homework completion, and television watching; volunteering at school; participating in
decisions about their children’s education, and positive use of time outside of school.

●The importance of ongoing parent-teacher communication, including elementary schools’
plans to offer at least one annual parent-teacher conference to discuss the parent-teacher
compact and all schools’ plans to report children’s progress frequently to parents and
communicate how parents can contact staff, volunteer in their children’s classrooms, and
observe classroom activities.

5.School and District Responsibilities for Building Capacity for Parent Involvement

As part of efforts to improve student achievement, each school and district receiving Title I funds
will implement the following practices to build school capacity for parent involvement:
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●Help parents understand state and local assessment of their children’s progress and how to
monitor progress and work with educators.

●Provide parents with materials and training to improve their children’s achievement, such as
literacy training and use of technology.

●Educate teachers, administrators, and other school
staff about the value of and methods of reaching out
to parents as equal partners.

●Integrate parent involvement efforts with other
school and community programs, includingHead
Start, Reading First, Early Reading First, Even Start,
Home Instruction Programs forPreschool
Youngsters, and Parents as Teachers Programs.

●Ensure that information about school and parent programs is in a format and languageparents
can understand.

The following practices may be implemented at school and district discretion:

●Involve parents in developing training for teachers, principals, and other educators.

●Use Title I funds to provide literacy training if all other funding is exhausted.

●Use Title I funds to pay expenses associated with parent involvement, including
transportation, child care, and training fees.

●Train parents to help involve other parents.

●Arrange parent-educator meetings at various times in school or at other locations to maximize
parent participation.

●Adopt model approaches to improving parent involvement.

●Establish a district parent advisory council.

●Involve community-based organizations and businesses in parent involvement activities.

●Upon request, provide reasonable support for parent involvement activities.

●Schools and districts should provide full opportunities for the participation of parents with
limited English proficiency, disabilities, and those who are migrants in languages they can
understand.
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6.Parental Information and Resource Centers (PIRCs)

Schools and districts must inform parents of the existence and purpose of parental informationand
resource centers to provide training, information, and support to parents and those whowork with
parents, districts, and schools. Oregon currently does not have a PIRC, but information on other
states’ PIRCs can be found at www.ed.gov.

Title II, Part D—Enhancing Education Through Technology

●School districts applying for Title II, Part D,
funds must have in place a process for effective
use of technology to promote parent involvement
and increase home-school communication.

●The process must include efforts to regularly
inform parents about technology used in the
educational program.

Title III— Language Instruction for Limited
English Proficient and Immigrant Students

●School districts using Title III funds must implement an effective means of outreach to
parents of limited English proficient children.

●The outreach must inform parents how they can be involved in their children’s education and
be active participants in helping their children learn English and achieve academically.

●Outreach shall include holding, and sending notices of opportunities for, regularly scheduled
meetings with parents of LEP children to formulate and respond to parent recommendations.

Title IV—21st Century Schools

1.Part A: Safe and Drug-Free School Activities

●Districts that receive safe and drug-free school funds must inform and involve parents in
violence and drug abuse prevention programs and activities.

●Schools should make reasonable efforts to inform parents of the content of such programs or
activities.

●If a parent submits a written request, the school must withdraw a student from the program or
activity.
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●The district must have “meaningful and ongoing” input from parents in developing drug and
violence prevention activities and should work to promote the involvement of parents in these
activities.

2.Part B: 21st Century Community Learning Centers

●A school district, private school, or community-based organization using Title IV funds to
operate a 21st Century Community Learning Center should meaningfully involve parents in the
development and administration of the center, for example, as members of the site council or
advisory council that oversees center operation.

●Schools or community-based organizations using Title IV funds to operate a 21st Century
Community Learning Center must inform parents of the services available for students and
family members.

●The school or organization also must inform parents about the results of evaluations of the
center.

Title V, Part A—Promoting Informed Parental Choice and Innovative Programs

●School districts receiving Title V funds under Part A, Innovative Programs, must
systematically consult with parents of elementary and secondary students attending district
schools on the spending of these funds and in planning, designing, and implementing innovative
assistance programs.

(Wisconsin Department of Public Instruction)
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State of Oregon Requirements for Family Involvement

Family involvement is important in the State of Oregon. To this end, the State has developed
several requirements for family involvement.

ORS 329.125 Policy onParental and CommunityParticipation

The Legislative Assembly recognizes that students in public elementary and secondary schools can
best reach the levels of performance expected under the provisions of this chapter with parental and
community participation in the education process. It is, therefore, recommended but not required
that:

(1) School districts provide opportunities for parents or guardians to be involved in establishing
and implementing educational goals and to participate in decision-making at the school site;

(2) Employers recognize the need for parents or guardians and members of the community to
participate in the education process not only for their own children but for the educational
system;

(3) Employers be encouraged to extend appropriate leave to parents or guardians to allow
greater participation in that process during school hours;

(4) School districts enter into partnerships with business, labor and other groups to provide
workplace-based professional development opportunities for their educational staff; and

(5) School districts enter into partnerships with recreation groups, faith-based organizations,
social service and health care agencies, businesses, child careproviders and other groups that
support children and families to create community learning centers for students, parents and
members of the surrounding community. [Formerly 326.775; 1995 c.660 §14; 2001 c.759 §2]
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ORS 329.095 School DistrictSelf-evaluations;LocalDistrictImprovementPlans;Department’s
TechnicalAssistance

(1) The State Board of Education shall require school districts and schools to conduct self-
evaluations and update their local district improvement plans on a biennial basis. The self-
evaluation process shall involve the public in the setting of local goals. The school districts shall
ensure that representatives from the demographic groups of their school population are invited
to participate in the development of local district improvement plans to achieve the goals.

(2) As part of setting local goals, school districts are encouraged to undertake a communications
process that involves parents, students, teachers, school employees and community
representatives to explain and discuss the local goals and their relationship to programs under
this chapter.

(3) At the request of the school district, Department of Education staff shall provide ongoing
technical assistance in the development and implementation of the local district improvement
plan.

(4) The local district improvement plan shall include district efforts to achieve local efficiencies
and efforts to make better use of resources. Efficiencies may include, but are not limited to, use
of magnet schools, energy programs, public and private partnerships, staffing and other
economies.

(5) All school districts shall, as part of their local district improvement plan, develop programs
and policies to achieve a safe, educational environment.

(6) Local district improvement plans shall include the district’s and school’s short-term and
long-term plans for staff development.

(7) Local district and school goals and district and school improvement plans shall be made
available to the public.

(8) The self-evaluations shall include areview of demographics, student performance, student
access to and utilization of educational opportunities and staff characteristics. However, failure
to complete the self-evaluation process shall not constitute grounds for withholding of state
moneys. [Formerly 326.760; 1995 c.660 §11]
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Parent Involvement Policy Q & A

District Level Policy

1)Are the criteria for the written parent involvement policy for all schools or just those receiving
Title I funding?

Schools receiving Title I funds, both targeted assistance and schoolwide programs, must have a
school-level parent involvement policy (school-parent compact). Schools not receiving Title IA
funds are not required to have a written parent involvement policy. Oregon state law recommends
all schoolsto have a parent involvement policy. Districts receiving Title I funds must have a Title I
component in their district parent involvement policy.

2)What if you are not serving ELL or Migrant students, do you have to include those areas in the
parent involvement policy?

If the district currently is not serving ELL or Migrant students but receives Title I funds, it should
have language in its policy that includes the ELL and migrant parent involvement components, so
that the district will be prepared if those students later enroll.

3)What is to be evaluated as part of the parent involvement policy?  What are acceptable forms of
evaluation?

The law states that the district must conduct, with the involvement of parents, an annual evaluation
of the content and effectiveness of the District Title I Parent Involvement Policy with regard to
improving the academic quality of the schools serviced, including identifying barriers to greater
participation by parents in activities authorized by law, particularlyby parents who:

● are economically disadvantaged,

● have disabilities,

● have limited English proficiency,

● have limited literacy,

● are of any racial or ethnic minority background, or

● are parents of migratory children.

Districts must develop an evaluationprocess that meets the above guidelines.  One suggestion is to
develop a rubric that allows for gauging the degree to which the academic quality of the schools
served has improved and ways in which parents’ participation is increasing.  Other sources of
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evaluation may come through district surveys and focus groups.  This evaluation must consider all
the various aspects of the District Title I Parent Involvement Policy.

4)What are the “musts” with regard to the requirements of the district Title I parentinvolvement
policy?

Musts:

…be developed with and agreed upon by parents of students participating in Title I programs.

…demonstrate a coordination and integration of Title I parent involvement strategies with those of
other educational programs.

…describe how the district will provide the coordination, technical assistance and other support
necessary to assist participating schools in planning and implementing effective parent involvement
activities.

…describe how the content and effectiveness of thedistrict parent involvement policy will be
evaluated annually in consultation with parents.  The district must use these findings to design
strategies for more effective parent involvement and to revise, if necessary, the district Title I parent
involvement policy.

…commit the district to build schools’ and parents’ capacity for strong parent involvement.

…describe how parents: (a) jointly develop the Title I program plan with the district, (b) review
implementation of the plan, and (c) suggest improvements to the plan.

…describe how the district will involve parents in the activities of the schools served.

…involve parents in decisions regarding how the Title I funds allotted for parent involvement
activities shall be used.

…ensure that all information related to school and parent programs, meetings and other activities is
sent to parents in a format and, to the extent possible, in a language that parents can understand.

…describe how the effectiveness of parent involvement actions and activities by district schools
receiving Title I funds will be reviewed.

…describe how, with the assistance of parents, the district will educate teachers, pupil services,
personnel, principals, and other staff in:

● The value and utility of contributions of parents,

● How to reach out to, communicate with, and work with parents as equal partners,



___________________________________________________________________________
Oregon Department of Education● Susan Castillo, Superintendent of Public Instruction

255 Capitol Street NE● Salem, OR 97310 ● (503) 378-3600
-36-

● Implementing and coordinating parent programs, and

● Building ties between parents and the school.

…provide such other reasonable support for parent involvement activities as parents may request.

…describe how assistance to parents, as appropriate, will be provided.

School Level Policy

5)What are the requirements of the school level policy?

All schools receiving Title I funds are required by law to adopt a policy on parent involvement and
to jointly agree upon a school-parent compact.  To date, state law recommends but does not require
non-Title schools to have a parent involvement policy. The Oregon Department of Education has
developed a sample policy– meetingTitle requirements-- that all schools can use and adapt to meet
each school’s unique needs.

6)How does this policy need to be developed?

The policy and compact should be jointly developed and agreed upon by parents, staff and
administration.

7)Does the school-parent compact have to be signed by parents?

No.  However, schools may ask parents to sign the compact as documentation that it was shared.
The law only requires that the compact be shared, at a minimum, once during the year at a
parent/teacher conference.  In addition, the school may wish to modify the compact on a case by
case basis to meet the needs and circumstances of individual parents and students.

(Colorado Parent Involvement Toolkit,Oregon Department of Education)
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Oregon Department of Education Family Involvement Policy
Working with practitioners and partners, the ODE developed a family involvement policy intended
for use for schools and districts. This policymeets the requirement for Title 1A, and is adjustable to
meet the needs of other federal Title and state programs as well. The policy is being piloted by
numerous Oregon schools beginning in spring of 2006.It is the goal of Superintendent Castillo that
all schools adopt a meaningful family involvement policy to meet the needs ofeverystudent and
family.

Sample Parental Involvement Policy*

*This template of a Parental Involvement Policy is provided for schools and districts to use in developing effective
parental involvement policy. This policy, which was developed by a group of statewide educational leaders, meets the
requirement for Title 1A, and is adjustable to meet the needs of other federal Title and state programs as well.  It is
anticipated that sites will engage in a process, to include parent members, in adoptingall elements of this policy. Some
activities may need to be revised to address individual school needs. It should be noted that Title IA schools have
additional requirements, which are stated herein. It should also be noted that NCLB federal monitoring requires that
this policy, when adopted by both the district and schools within the district, will differ according to the diverse
activities conducted at each level.

PART I.STATUTORY REQUIREMENTS:

Thename of school/district agrees to implement the following statutory requirements:

●The school/district will conduct programs, activities and procedures for the involvement of parents
and guardians.  These programs, activities and procedures will be planned and operated with
meaningful consultation with parents of participating children with outreach to parents who are
economically disadvantaged, are disabled, have limited English proficiency, have limited literacy, are
migratory, or are of any racial, cultural or ethnic minority background.

●The school/district  will be governed by the following statutory definition of parental involvement,
and will carry out programs, activities and procedures in accordance
with this definition:

Parental involvement means the participation of parents in regular,
two-way, and meaningful communication involving student academic
learning and other school activities, including ensuring—

(A) That parents play an integral role in assisting their
child’s learning;
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(B) That parents are encouraged to be actively involved in their child’s education at
school;

(C) That parents are full partners in their child’s education and are included, as
appropriate, in decision-making and on advisory committees to assist in the
education of their child;

(D) The carrying out of other activities (such as those describedin section 1118 of the
ESEA).

●The school/district ensures that the required parental involvement policies meet the requirements of
the Parental Involvement section of No Child Left Behind Act (NCLB), and that each Title 1, Part A
school has developed a school-parent compact consistent with the NCLB requirements.

●The school/district will incorporate this parental involvement policy into the district’s Continuous
Improvement Plan that is submitted to the Oregon Department of Education.

●In carrying out the Title I, Part A parental involvement requirements, to the extent practicable, the
school/district will provide full opportunities for the meaningful participation of parents with limited
English proficiency, parents with disabilities, and parents of migratory children.

●To theextent practicable, the school/district will provide information and school reports that are
required by NCLB in an understandable and uniform format and, including alternative formats upon
request, and in a language parents can understand.

●If the district’s Continuous Improvement Plan is not satisfactory to the parents of participating
children, the district will submit any parent comments with the plan to the Oregon Department of
Education.

●Title 1, Part A schools will involve the parents of children served in Title I, Part A schools in
decisions about how the 1 percent of Title I, Part A funds reserved for parental involvement is spent,
and will ensure that not less than 95 percent of the one percent reserved goes directly to the schools.

PART II. HOW THE  SCHOOL/DISTRICT  WILL IMPLEMENT  PARENTAL
INVOLVEMENT POLICY COMPONENTS

1.The __name of school/district________ will take the following actions
to involve parents in the joint development of its parental involvement
plan:

(List actions)

Actions could include:

� Include parent representation from the onset of the development
� Hold a series of accessible meetings with parents and guardians to develop

and review the parental involvement policy
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� Take parent involvement policy draft to various parent/community groups that reflect the diversity of the
community for feedback, with particular attention to parents who are economically disadvantaged, are
disabled, have limited English proficiency, have limited literacy, are migratory, or are of any racial, cultural
or ethnic minority background.

2.The __name of school/district________ will take the following actions to involve parents in the process
of school review and improvement:

(List actions)

Actions could include:

� Parents will be involved in reviewing and updating Title I Targeted Assistance program plans
� Parents will be involved in the development of Title I Schoolwide plans
� Parents will be involved in the annual review and update of Title I Schoolwide plans
� Parents will be involved in the development of School Improvement plans
� Actively recruit parents with particular attention to parents who are economically disadvantaged, are

disabled, have limited English proficiency, have limited literacy, are migratory, or are of any racial, cultural
or ethnic minority background

� Provide assistance and training to parents to prepare them for meaningful participation
� Establish a parent advisory council, including ELL and migratory parents, to provide advice on all matters

related to parental involvement in Title IA program, Title IC and Title III program
� ELL and migratory parents will be included in decision-making related to the needs of their children and the

use of Title IC and/or Title III funds.

3.The ___name of school/district__will provide the following necessary coordination, technical
assistance, and other support to assist in planning and implementing effective parental involvement
activities to improve student academic achievement and school performance:

(List actions)

Actionscould include:

� Designate a  parent involvement coordinator
� Create a  Parent Advisory Council to provide advice on all matters related to

parent involvement in programs supported by Title IA, Title IC and Title III funds
� Pay reasonable and necessary expenses associated with parental involvement

activities, including transportation and child care costs, to enable parents to
participate in school-related meetings and training sessions

� Develop appropriate roles for community-based organizations and businesses,
including faith-based organizations, in parental involvement activities

� Develop  protocols for appropriate roles for community based organizations and businesses in parent
involvement activities

� Adopt a  model for approaches to improve parent involvement at the school level
� Allocate  resources to parent involvement activities, beyond minimum requirements
� Designate other  support for parent and teacher development and training
� Designate a Parent Involvement Coordinator
� Involve parents in the development of training for teachers, principals, and other educators to improve the

effectiveness of that training.
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4.Thename of school/districtwill coordinate and integrate effective parental involvement
strategies and program. Programs offered at this school include [Insert programs, such as: Head
Start, Reading First, Early Reading First, Even Start, Parents As Teachers, Home Instruction
Program for Preschool Youngsters, and family literacy programs and state-operated preschool
programs], by:

(List actions)
Actions could include:

� Require quarterly meetings of staff involved in these programs
� Coordinate written materials to parents regarding these programs
� Coordinate or share parent involvement activities.

5.The_name of school/district_ will take the following actions to conduct, with the involvement of
parents, an annual evaluation of the content and effectiveness of this parental involvement policy in
improving the quality of the school’s/district’s educational program. The evaluation will include
identifying barriers to greater participation by parents in parental involvement activities (with particular
attention to parents who are economically disadvantaged, are disabled, have limited English proficiency,
have limited literacy, are migratory, or are ofany racial or ethnic minority background).  The
school/district will use the findings of the evaluation about its parental involvement policy and activities
to design strategies for more effective parental involvement, and to revise, if necessary (and with the
involvement of parents) its parental involvement policies.

(List actions)

 Actions could include:

� Describe how the evaluation will be conducted
� Identify who will be responsible for conducting the evaluation
� Explain what role parents will play in evaluation efforts
� Evaluate the content and effectiveness of the parent involvement policy
� Identify the barriers that interfere with participation in the activities provided for parents paying close

attention to parents who are economically disadvantaged, homeless, disabled, have limited English ability,
with limited literacy, are migratory, or are of any racial or ethnic minority background

� Design more effective strategies for parent involvement based on the results obtained by the evaluation.

Part III HOW THE  SCHOOL/DISTRICT  WILL BUILD CAPACITY FOR PARENTAL
INVOLVEMENT

The ___name of school/district____ will build the school’s, district’s and parent’s capacity for strong
parental involvement.  This will ensure effective involvement of parents and support a partnership among the
school, parents, and the community to improve student academic achievement, through the following
activities described below:

1.  The school/district will provide assistance to parents in understanding topics such as:

●Oregon’s academic content standards
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●Oregon’s student academic achievement standards

●Oregon andlocal academic assessments including alternate assessments

●The requirements of applicable federal Title programs

●How to monitor their child’s progress, and

●How to work with educators.

The activities to assist parents are described below:

(List actions)

Actions could include:

� Describe staff professional development, workshops, conferences, or classes, both in-state and out-of-state
� Describe any equipment or other materials that may be necessary to ensure success
� Describe any media, reports, letters, meetings, or workshops to assist parents in understanding these topics
� Describe if these activities will take place each year, twice per year, convenient times for families.

2.  The school/district will provide materials and training to help parents work with their children to improve
their children’s academic achievement, such as literacy training, and using technology, as appropriate, to
foster parental involvement, by:

(List actions)

Actions could include:

� Provide necessary literacy training for parents from Title I, Part A funds, if the school  has exhausted all other
reasonably available sources of funding for that training;

� Develop appropriate roles for community-based organizations and businesses, including faith-based
organizations, in parental involvement activities.

3.The school/district will, with the assistance of its parents, educate its teachers, pupil services personnel,
principals and other staff, in how to reach out to, communicate with, and work with parents as equal
partners, in the value and utility of contributions of parents, and in how to implement and coordinate
parent programs and build ties between parentsand schools, by:

(List actions)

Actions could include:

� Involve parents in the development of training for teachers, principals, and other educators to improve the
effectiveness of that training

� Provide training for parents to enhance the involvement of other parents
� Describe professional development opportunities, activities and resources to accomplish this
� Include professional development opportunities in the school’s professional development plan.
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4.The school/district will, to the extent feasible and appropriate, coordinate and integrate parental
involvement programs and activities with Head Start, Reading First, Early Reading First, Even Start,
Home Instruction Programs for Preschool Youngsters, the Parents as Teachers
Program, and public preschool and other programs, and conduct other activities,
such as parent resource centers, that encourage and support parents in more fully

participating in the education of their children, by:

(List actions)

Actions could include:

� Require quarterly meetings of staff involved in these programs
� Coordinate written materials to parents regarding these programs
� Coordinate or sharing parent involvement activities.

5.The school/district will take the following actions to ensure that information related to the school and
parent- programs, meetings, and other activities, is sent to the parents of participating children in an
understandable and uniform format, including alternative formats upon request, and, to the extent
practicable, in a language the parents can understand:

(List actions)

Actions could include:

� Translated printed materials,use of phone trees, providing information on local radio stations, bilingual
newspapers, libraries

� Written materials in understandable language
� Availability of translators for parents who are hearing impaired
� Parent centers
� Parent involvement bulletin boards located where parents pick up their children
� To maximize parental involvement and participation in their children’s education, arrange school meetings at

a variety of times, or conducting in-home conferences between teachers or other educators, who work directly
with participating children, with parents who are unable to attend those conferences at school.
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*          *         *          *          *

ADOPTION OF THE PARENTAL INVOLVEMENT POLICY

This Parental Involvement Policy has been developed jointly with, and agreed on by, parents of children of
_name of school/district  as evidenced by (provide evidence).

(For Title schools, add“Parents of children participating in Title IA and/or Title IC and/or Title III were
included in the development of this policy” and provide evidence.)

This policy was adopted by the__name of school/district       __on __mm/dd/yy______ and will be in
effect for the period of _______.  The school/district will distribute this policy to all parents on or before
_________________.

_______________________________
(Signature of Authorized Official)
_______________________________

(Date)
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Continuous Improvement Planning (CIP)

The Oregon Department of Education created Continuous Improvement Planning (CIP)in
an effort to facilitate coordination of district planning and to streamline communication between
state and local education agencies. CIP provides an avenue for districts to engage in an inclusive
and comprehensive planning process as opposed to multiple disconnected planning processes. The
result of this planning should be an integrated and systemic effort by the district to address the
needs of all students as delineated in the Oregon EducationPerformance Standards. Family and
community engagement comprises one of thesix CIP standards. This standard requires the district
to effectively engage families and community groups to remove barriers to learning in an effort to
meet the intellectual, social, career and developmental needs of all students. The following
indicators must be addressed on each district’s CIP document:

●Families and communities are active partners:Families and
communities are active partners in the educational process and
school improvement planning and work together with schools
and districts to promoteprograms and services for all students.

●Effective communication strategies:Schools utilize multiple
communication strategies and contexts to disseminate
information to all stakeholders and communicate regularly with
families about individual student progress.

●Families are welcome in the school and their support and assistance are sought:Schools
create welcoming environments for parents and their support and assistanceare actively sought.

●Authentic relationships with communities, businesses and higher education:School and
district staff members engage in authentic relationships with communities,businesses and
institutions of higher education to strengthening the education programand improve student
performance.

●Community resources strengthen schools, families and student learning:School/district
utilizes community resources to strengthen school programs, families,and student learning.

●Parenting and family skills are promoted and supported:School/district promotes and
supports effective parenting and family skills.
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Chapter4

The Context for
Family Involvement
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The Context for Family Involvement

Parents are their child’s first teachers. In fostering meaningful opportunities for parents and schools
to work together to support children’s academic and social achievement, schools must understand
the context for family involvement.

Urie Bronfenbrenner, co-founder of Head Start, theorized that multiple, overlapping contexts, and
the interactions between those contexts, account for children’s development. Looking at student
achievement through this lens, it is the interactions between the child, the child’s school (teachers,
students, staff, etc.), family and community that affect the child’s academic development. Changes
or conflict in any one layer will ripple throughout other layers.

Thus, it is useful that when developing family involvement programming, schools consider the
multiple contexts (“spheres of influence” below) contributing to children’s educational growth.

Research from the field shows that strong parent, family, and community involvement doesn’t just
happen and isn’t limited to certain types of schools.Some may have underlying issues of suspicion
or other conflicts that can affect the relationships between home, community, and school. Many
schools have gone to the expense and effort of planning a series of events for parents and
community members and have only two or three people attend. When this happens, school staff

become disillusioned and begin to wonder if school
partnerships are even worth the effort.

What is the best way to improve parent, family, and
community involvement? Are there some strategies

that work better than others? Can educators find ways to make the process easy?

People come into the school community with
a variety of prior experiences with schools,

conflicting pressures, and expectations.


